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Mackay District Special School Vision Statement

“Working together to inspire students to believe in themselves and maximise their potential for independence so that they can be heard in society.”
Under lying principles:

· that each student can learn and that the needs of every student are important 

· that each student is entitled to knowledge, understanding and skills that provide a foundation for successful and lifelong learning and participation in the Australian community 

· that high expectations should be set for each student as teachers account for the current level of learning of individual students and the different rates at which students develop 

· that the needs and interests of students will vary, and that schools and teachers will plan from the curriculum in ways that respond to those needs and interests. 

The Australian Curriculum 
The 3-dimensional design of the AC, comprising

· learning areas (context)
· general capabilities
· cross curriculum priorities
provides teachers with the flexibility to personalise learning and build on students’ prior learning, experiences and goals.

The process applies to ALL students, regardless of individual circumstances or the type or location of school they attend.

The process reinforces every student’s entitlement to rigorous, relevant and engaging learning experiences across all areas of the curriculum and ensures that ALL students have the same opportunities and choices in their education.
MDSS’s improvement agenda focuses on:
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Principles:
	1. Student Centred Planning
	2. High Expectations
	3. Alignment of the curriculum, pedagogy and assessment
	4. Evidenced based decision making
	5. Targeted and scaffolded instruction
	6. Safe, Supportive connected and inclusive learning environment

	Teachers:
· Use feedback to identify what students know, need to know, want to know

· Respond flexibly and constructively to what the evidence is saying

· Start from where the student is at 
· Use performance data to develop knowledge of students and prepare class data action plans 

· Differentiate for students based on their academic, social, physical and emotional needs 

· Provide targeted feedback to students, including written and oral feedback, and support students to form relevant, achievable learning goals 

· Provide feedback to parents about learning, including recommendations to support further improvement as identified in ILPs

	Teachers:

· Ensure every student is learning every day
· Move their students towards independent learning

· Extend students from current level to more sophisticated and in-depth knowledge, concepts and skills 
· Establish high expectations of every student and expect every child to succeed 

· Work towards the achievement of challenging and aspirational performance targets 

· Provide targeted feedback and support students to achieve their learning goals 


	Teachers:
· Clearly align assessment to curriculum using MDSS’s tracking tool. 
· Implementing the AC for Students with Diverse Learning Needs –General Capabilities.
· Use the C2C and AC documents, 4 Blocks to Literacy, Active Learning ( Lilli Nielson),  Intensive Interaction, YUMI maths and ASDAN to plan, assess and report 

· Plan at a level commensurate to their experience and engage in rigorous reflection processes including collegial visits and associated feedback processes and undertake professional learning opportunities to further enhance their pedagogy. 
	Teachers:

· Use assessment information to inform the sequencing of teaching and learning activities

· Support improvement in student learning

· Use a range of data sets including those from the Whole School Assessment & Monitoring Schedule to make judgements about student work

· Engage in rigorous moderation processes to ensure consistency of assessment & reporting

· Collect, record & analyse data sets to inform the teaching and learning cycle & make differentiation decisions
	Teachers:

· Set attainable and worthwhile learning goals for all students identified in ILPs in consultation with all stakeholders

· Select appropriate teaching strategies to achieve learning goals

· Use the explicit instruction model and other models including indirect, interactive and experiential- where appropriate moving to the gradual release of responsibility

· Using Blooms Taxonomy to identify the level of rigor of the lesson being taught (MCREL Power WalkThroughs)

· Using ‘Classroom Instruction that Works’ manual to inform pedagogy
· Utilise ICTs to engage students, collaborate, communicate, create and publish

· Use multimodal approaches to teaching and cater for the varying learning styles of students
	Teachers:

· Implement the Responsible Behaviour Plan to promote consistent, whole school approaches to behaviour management, based on KidsMatter, SWPBS and PBS (setting up classroom spaces using the OMAC (Organisation & Management of a Classroom) system
· Recognise student difference, health and wellbeing and development of student autonomy 
· Establish a positive classroom tone and build positive relationships with students and between students 
· Use innovative, responsible and ethical use of digital technologies
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	We are guided by:

	Policy

ACARA English (2011)
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Provides over-arching program goals.

ACARA General Capabilities Literacy (2011)
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Provides over-arching program goals and is derived from the  Australian Curriculum, Literacy General Capabilities –Communication (comprehending and Composing) 

Pedagogical Frameworks

Explicit Instruction
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It is important that Explicit Instruction is a core
element of M.D.S.S. pedagogical framework

Source: Regional Explicit Instruction Implementation Plan Sem. 2, 2012
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Is a highly structured teaching strategy.
The teacher actively directs the students
in learning activities and focuses on
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Incorporates the methods of:
. Intensive teaching

. Structured overview

. Drill and practice




Pearson’s Gradual Release of Responsibility
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A research-based instructional model developed by Pearson and Gallagher (1993). In this optimal learning model, the responsibility for task completion shifts gradually over time from the teacher to the student.
Dimensions of Teaching and Learning
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For questioning whether the teaching is too implicit for students and ensuring that what is assessed has actually been taught through explicit teaching and scaffolded learning.

Intensive Interaction
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An approach to teaching the pre-speech fundamentals of communication to children and adults who have severe learning difficulties and/or autism and who are still at an early stage of communication development.
Four Blocks
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Reading and Writing the Four – Blocks way. The  Four Blocks framework focuses on the following 6 areas of learning: Communication, Cognition, Physical abilities, Senses, Affect and Attention 
YuMi Maths
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  RAMR  CYCLE
Productive Pedagogy
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For questioning the rigour in teaching and the existence of quality access and connectedness to the curriculum.
Key work signing


Key word signing uses a core vocabulary of specially selected words that comprise concepts and ideas considered to be the most appropriate for children and adults with communication and language difficulties.
PODD
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Pragmatic Organisation Dynamic Display stimulating language development for aided language users 
Proloquo2Go
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Proloquo2Go is an award-winning symbol-supported communication app providing a voice to speak
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Picture Exchange Communication System

(PECS)
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Augmentative and alternative communication (AAC) intervention package for individuals with autism spectrum disorder and related developmental disabilities.




Setting targets to focus attention 						4. Building strong community partnerships


Explicit Instruction as the core of MDSS Pedagogical Framework			5. Using ICTs to improve learning outcomes


Focus improvement performance to help teachers make a difference 		6. Transition-Focused Education (Kolher’s Taxonomy)




















